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ABSTRACT 

 The purpose of this study was to gain information from seniors (90+ hours) 

enrolled at West Texas A&M University regarding perceived academic success and data 

related to their departmental academic advisor and advising experience. The study was 

used to determine if a correlation exists between when a student first meets with a 

departmental academic advisor upon entering college and their perceived college success 

or grade point average. Additional data was gathered to determine if students believe 

having a departmental academic advisor was beneficial to their perceived college success 

and determine how seniors at WTAMU define college success. The target population of 

this study was college seniors (90+ hours) enrolled at WTAMU during the Spring 2014 

semester. The survey instrument was sent via e-mail to 2,303 possible participants. The 

instrument was designed to gather data regarding the students’ academic advising 

experience and personal perceived college success. The results of this survey concluded 

there is a negative correlation between when a student first meets with a departmental 

academic advisor and their perceived college success and GPA. Additionally, results 

concluded students “strongly agree” having a departmental academic advisor was 

beneficial to their perceived college success. It was determined seniors at WTAMU 

emphasize developing professional skills, maintaining an acceptable GPA, and the ability 

to be hired upon graduation when considering their perceived college success. However, 

students indicated participation in organizations, clubs or extra-curricular activities were 
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not important to their perceived success. The results from this study can be used to make 

recommendations regarding the advising models used at WTAMU and enhance students’ 

experience at the university.  
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CHAPTER I 

INTRODUCTION 

 

The idea of academic advising originated in early American colleges and 

universities as a method for bridging the growing distance between faculty and students 

(Veysey, 1965; Gordon, Habley & Grites, 2011). Additionally, institutions realized the 

importance of guiding students through their time in a higher education setting (Gordon 

et al., 2011). While the foundation of academic advising remains intact, the framework 

for successful advising is continuously evaluated, rewritten and reapplied (Gordon et al., 

2011).  

As a general rule, every institution, and often departments within an institution, 

has a unique approach to academic advising. Factors lending themselves to the structural 

differences between universities and colleges include size, faculty and student 

demographics and tradition (Gordon et al., 2011).  

West Texas A&M University is no exception. WTAMU features an Advising 

Services office with a staff of full-time academic advisors. Employees within Advising 

Services assist students with general academic questions, advise students who fall under 

its umbrella to ensure they remain on track academically, and protect students’ academic 

interests.  
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At WTAMU, departments choose to handle their academic advising differently. 

Specifically, three separate models can be seen through the Advising Services 

Departmental Advising List (Bachman, 2014); a Satellite Model combining the Dual 

Model, Faculty-Only and Total Intake Model. Specific departments, including 

Agriculture and Mass Communications, use the Dual Model until a student reaches 31 

hours and then change to being seen only by faculty, or a departmental academic advisor. 

In this model, students with less than 31 hours meet with both their departmental 

academic advisor and an advisor within Advising Services.  

 Several departments across WTAMU’s campus utilize group “advising parties.” 

These events bring together faculty from the specified department and staff members 

from Advising Services. The easy accessibility of faculty to students during this time is a 

benefit of these “parties.” Additionally, staff from Advising Services is available to 

answer any questions and support in areas outside of departmental knowledge.. 

 Still other departments utilize the Total Intake Model. Students within these 

majors see an advisor within Advising Services until they reach a specified number of 

hours. Only then are they assigned an advisor within their discipline.  

 

Statement of the Problem 

 Academic advising has infinite implications on a student’s higher education 

experience (Woods & Gaff, 1974; Chickering & Gamson, 1987). Beyond ensuring the 

student graduates with the proper credits in a timely manner, an academic advisor should 

realize the importance of interacting with students (Astin, 1993). Universities and 
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colleges should strive to facilitate this process by providing an appropriate advising 

model. However, while most agree with the importance of academic advising, little 

research exists to confirm these assertions (Harrison, 2009). 

 West Texas A&M University boasts a range of advising models unique to 

departments and/or colleges within the system. Realizing time is important to students, 

faculty and staff and the increase in enrollment adds additional constraints, the university 

should be diligent in ensuring the models used for advising adequately meet students’ 

needs.  

 Evaluating the perceived success of graduating seniors and inquiring into factors 

which they may or may not deem important to their success will allow the university to 

allocate resources accordingly. Additionally, the knowledge gained from this study 

permits the university to evaluate the effectiveness of the different models used across 

campus. The statistics acquired from WTAMU can also be applied to similar universities.  

 

Purpose and Objectives 

 The purpose of this study is to gain knowledge from college seniors (90+ hours) 

enrolled at West Texas A&M University. The study aimed to identify which advising 

method most effectively enhances students’ perceived college success. Additional 

information gained will provide insight into factors impacting perceived college success 

of seniors at WTAMU. The objectives for this study were as follows:  

1) Does engagement with a departmental academic advisor in the first year of study 

at an institution impact perceived academic success? 
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2) Does engagement with a departmental academic advisor in the first year of study 

at an institution impact grade point average (GPA)? 

3) Do students believe having a departmental academic advisor is important to their 

perceived academic success?  

4) How do seniors at West Texas A&M University measure success in college?  

 

Definition of Terms 

 For this study, the following terms were defined in order to help the reader better 

understand the study.  

Academic Advising – Situations in which an institutional representative gives insight or 

direction to a college student about an academic, social or personal matter. The nature 

of this direction might be to inform, suggest, counsel, discipline, coach, mentor or 

even teach (Kuhn, 2008). 

Advising Services Advisor – WTAMU staff member employed by advising services that 

assists the student with academic matters. 

Departmental Academic Advisor – Faculty member within the students’ chosen field of 

study that assisted the student with academic matters. 

Greenlighting – Conversation with an advisor regarding registration for the following 

semester. After the conversation, advisors code students in WTAMU’s computer 

system so students are able to register online for classes on their respective 

enrollment date.  
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Senior – College student with 90+ hours currently enrolled at West Texas A&M 

University  

 

Limitations 

 Only seniors (90+ hours) at West Texas A&M University were asked to 

participate. The census was limited to 2,303 students, and was then limited by which 

students took the survey. A total of 368 students participated, making the response rate 

15.98%.  

 The researchers also recognize another limitation within the scope of the study. 

As participation was voluntary, an unequal representation from departments and colleges 

within WTAMU may occur.  

As with many surveys, this research hinges on a questionnaire based on self-

reported data. Baird (1976), Berdie (1971), Pohlman and Beggs (1974) and Turner and 

Martin (1984) each examined the reliability and credibility of self-reported data. “The 

accuracy of self-reported data is generally affected by two issues: (1) the inability of 

respondents to provide accurate information, and (2) the unwillingness of respondents to 

provide accurate information. The first issue may be a result of students not having 

adequate experiences to render a judgment on questions or statements, or students may 

simply not understand the question. The latter of the two issues represents the possibility 

that students intentionally report inaccurate information. Research has been used to show 

that generally “people tend to report accurately, with the exception of items that may be 
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sensitive, or that put them in an awkward or embarrassing position” (Filson, 2013, pg. 

92). 

 Furthermore, self-reported data can be subject to the halo effect. This term 

explains the possibility that students may slightly inflate certain attributes or aspects of 

behavior or performance. Even though the halo effect exists, it is relatively constant 

across all types of students (Pike, 1999), which implies that while students may report 

inaccurate information, the effect is consistent between students. Therefore, the halo 

effect “does not appear to advantage/disadvantage one group of students or another” 

(Filson, 2013, pg. 93).  

 

Assumptions 

 While conducting this study, the researcher assumed the students who completed 

the survey answered the questions honestly. Also, it was assumed the respondents were 

indeed seniors currently enrolled at West Texas A&M University and understood the 

definitions and information provided in the instrument.  

 

Significance of the Study 

 West Texas A&M University strives to provide the best possible education 

experience for its students. Academic advising is a major component of this goal. This 

study will provide answers regarding the advising model that would be most beneficial to 

students. Administrators, faculty and staff can use knowledge acquired during this study 
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to potentially restructure their current advising model to more effectively meet their 

students’ needs.  

 By applying knowledge gained through this study, WTAMU could take steps to 

increase students’ perceived success, satisfaction with advisors, GPA and persistence.   

 This study can be applied to colleges and universities nation-wide by providing a 

knowledge-base to compare their current models against.  
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CHAPTER II 

REVIEW OF LITERATURE 

 

History of Academic Advising 

Recognizing students’ need for academic and personal advising, early colleges 

such as Harvard and Johns Hopkins used the natural process of academic advising to 

meet students’ requirements (Gordon, Habley & Grites, 2011). Since these early years, 

academic advising has undergone many changes. It has been redefined, reemphasized, 

and renewed in countless cycles. However, its acceptance as a key part in higher 

education has never been stronger than it is today (Gordon et al.). 

In its early years, academic advising was intended to diminish a growing gulf 

between students and faculty while also serving to assist students in choosing electives 

for the semester (Veysey, 1965; Gordon et al., 2011). Faculty members have always held 

an important role in the academic advising process (Harrison, 2009). In 1841, Kenyon 

College required its students to identify a faculty member who would be responsible for 

their advising (Harrison). Originally, advising consisted of ensuring students were 

enrolled in the appropriate classes and ensuring students understood degree requirements 

(Harrison). 

In the 1960s, academic advising concepts began to be developed from theories on 

student development (Harrision, 2009). Today, academic advising has become an 
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examined activity with those who participate in the advising process sharing information 

with one another in order to create a system that is most beneficial to students.  

 

Importance of Academic Advising 

The increasing number of college majors, a changing work environment and an 

extensive number of extra-curricular activities is making academic advising even more 

crucial to the student experience. Students are demanding a better advising experience 

during their time at college (Gordon et al., 2011). When done properly, advising is a 

helpful and collaborative connection between students and advisors (Gordon et al.). This 

relationship is often the first, and sometimes only, opportunity students have to build a 

personal connection with the college or university (Gordon et al.).  In his extensive 

research, Light (2001) found many students said human relationships play a major role in 

how they reflect on their college experience. Light explained students should develop at 

least one substantial relationship with a faculty member. 

 Woods and Gaff (1974) and Chickering and Gamson (1987) agree frequent 

interaction and a close working relationship between students and faculty are imperative 

to effective education and can provide students with the support they need. According to 

Astin (1993), next to peer groups, faculty represents the most significant aspect of the 

student’s undergraduate development. As one of the Seven Principles for Good Practice 

in Undergraduate Education, Chickering and Gamson state frequent student-faculty 

contact in and out of classes is the most important factor in student motivation and 

involvement.  
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Undoubtedly, retention and graduation rates are important to higher education 

institutions. A strong correlation has been found between academic advising and student 

retention (Pascarella & Terenzini, 2005; Tinto, 1993; Hale, Graham & Johnson, 2009). 

According to Nutt, (as cited in Gordon et al., 2011), the advisor/student relationship can 

become a major factor in a student’s decision to persist at an institution, and ultimately, 

how successful they become while working on their degree. Furthermore, informal 

student-faculty interaction is a major prediction of student persistence.  

The Noel-Levitz 2013 National Student Satisfaction and Priorities Report (2013) 

found academic advising has the highest importance to students, ranking above 

instructional effectiveness, safety and security, registration effectiveness, recruitment and 

financial aid, concern for the individual, campus climate, student centeredness, campus 

support services, service excellence and campus life. Furthermore, the knowledge an 

academic advisor possesses regarding degree requirements ranked number three in 

institutions’ greatest strengths (Noel-Levitz, 2013).  

In an era of shrinking resources and declining student demand, increasing student-

faculty interaction is one way institutions might increase student satisfaction, helping to 

attract and retain highly qualified and motivated individuals (Endo & Harpel, 1982). 

Faculty should remember they can make a difference in a student’s life. They are an 

important component of the overall impact of college on a student (Endo & Harpel).  
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Effective Academic Advising 

The term academic advising conjures a variety of definitions and descriptions 

throughout literature and even among current advisors. The “ideal academic advisor 

[differs] from source to source” (Filson, 2013, pg. 30). It is almost unanimously agreed, 

though, academic advising “can and should play a pivotal role in directing student 

behavior toward those activities that will nurture and support their success toward 

educational, career and life goal achievement” (Filson, p. 30).  

 “Advisors help students develop a perception of themselves and their relationship 

to the future… teaching them [advisees] to value the learning process, put the college 

experience into perspective, become more responsible, set priorities, evaluate sequences 

of events, and be honest with themselves” (Upcraft, 1995, p.174). Upcraft also concluded 

advising is a relationship which goes beyond the scheduling of classes. To ensure 

students receive quality academic advising, advisors should assist students in life and in 

career goal clarification, in addition to the traditional advising of course selection and 

problem-solving (Kozloff, 1985).  

The 2007 National Survey of Student Engagement (2007), concluded the more 

interaction a student had with an advisor, the “greater their self-reported gains in personal 

and social development, practical competence and general education” (Filson, 2013, p. 

20).  

Two main advising styles, the prescriptive model and the developmental model, 

are recognized in most literature (Kuhn; as cited in Gordon et al., 2011). Developmental 

advising is “based on a personal relationship between the student and advisor, and 
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integrates academic, career, and personal goals into advisement” (Hale et al., 2009, p. 

316). These advisors encourage strengths, abilities and skills instead of focusing on 

negatives (Hale et al.). Conversely, prescriptive advisors serve to only answer specific 

questions and care less about the individual (Hale et al.). In the past, students may have 

expected this type of advising (Hale et al.) and some groups of students prefer this style, 

but with the cost of education rising, students expert more from their experience (Filson, 

2013). Advisors should be familiar with different advising styles and find a style which is 

comfortable for both them and their advisees (Filson, 2013).  

As an advisor may work with a student throughout their college career, 

establishing a working, trusting relationship is imperative to the advising experience 

(Filson, 2013). It should be noted, though, this does not rest solely on the advisor. 

Advisees should take some responsibility in attempting to form a working relationship 

with their advisor (Filson). Communication is a vital part of this relationship. According 

to Filson, students expect timely information regarding courses and class schedules.  

Beyond scheduling courses and working toward degree completion, an effective 

advisor focuses on developing the student as a whole. Advisors should “work to 

strengthen the importance, dignity, potential, and unique nature of each individual within 

the academic setting” (Filson, 2013, p.52).  

Studies suggest students’ prefer different advising styles depending on the length 

of time they have been at an institution. For example, freshmen tend to prefer a 

prescriptive advising style (Smith, 2002; Filson, 2013). The student’s role in prescriptive 

advising is to absorb information. As lowerclassmen and students new to a university 
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need time to understand university practices, prescriptive advising is well applied 

(Filson).  

As students progress through their academic years, they begin to want 

developmental academic advising. Juniors and seniors have moved their focus beyond 

“attainment and demonstration of intellectual competence,” (Filson, 2013, p.62) and 

focus instead on life after graduation. This raises different types of questions which 

require conversations beyond class schedules. Academic advisors should be keenly aware 

of their students’ needs during altered periods of their time at an institution (Filson).  

Overall, the goal of an academic advisor is to “offer support, encouragement, and 

information to improve a student’s academic life and to create a sense of responsibility 

and belongingness to the institution” (Filson, 2013, p. 53).  

 

Student Success and Development 

There is little research in the area of how students define academic success 

(Yazedjian, Toews, Sevin & Purswell, 2008). The Association for American Colleges 

and Universities (2007) suggested in the College Learning for the New Global Century 

the ultimate measure of success is the ability of students to thrive in professional, 

personal and civic arenas (Young-Jones, Burt, Dixon & Hawthorne, 2013). Pascarella 

and Terenzini (1977) confirm how important student-faculty contact is as an influential 

factor in student achievement, persistence, academic skill development and personal 

development. 
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While many may equate success in college to a high GPA, Kuo, Hagie and Miller 

(2004) found students focus on success in areas other than academics. Participation in 

extracurricular activities, interacting with faculty, and forming a social group are 

important aspects of student success (Kuh, Kinzie, Schuh, & Whitt, 2005). However, in a 

study conducted with sophomore students at a university in Texas, grades were deemed a 

measure of success. It should be noted, though, grades “did not refer back to their efforts 

or abilities, but rather centered on grades as a necessary task to accomplish in order to 

finish school” (Yazedjian et al., 2008, p. 145). Moreover, there was discrepancy amongst 

students as to the definition of a “good” grade (Yazedjian et al.).  

Students in the above mentioned study noted focusing solely on academics and 

exempting themselves from becoming integrated into the university left them feeling 

isolated (Yazedjian et al., 2008). Students exposed the struggle to develop a sense of 

accomplishment in both arenas. Furthermore, students revealed “being successful in 

college meant being able to demonstrate responsibility and independence” (Yazedjian et 

al., p. 146).  

On the other hand, a great deal of attention has been given to why a student does 

or does not succeed in college. Tinto (1993) concluded a student’s integration into an 

institution impacts “students’ academic goals, future plans, and commitment to the 

university” (as cited in Graunke & Woosley, 2004). Ultimately, Tinto suggests 

institutional commitments play an important role in student success.  

Literature recognizes academic advising as one of the most important components 

for improving student success. According to Habley in a 2004 report from the ACT Sixth 
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National Survey, the quality of interaction between a student and a concerned individual 

on campus, often through academic advising, is a key contributor to college success. One 

of the ways faculty can have a strong impact on the life of the student is through quality 

academic advising (McArthur, 2005). Tinto (1975) identified five institutional features 

which contribute to student retention. Two of the five, advice and support, lend 

themselves to the thought process academic advising is important to a college student’s 

accomplishments.  

Institutions are realizing the potential of academic advising to improve student 

success (Campbell & Nutt, 2008). Academic advising is a point at which student 

behavior and institutionally controlled conditions meet to potentially influence student 

achievement (Young-Jones et al., 2013). Young-Jones and her colleagues conclude 

academic advisors can engage students through effective interactions including 

discussions regarding academic life and potential additional academic support. Overall, 

academic advising can vitally impact all facets of a student’s academic experience, 

ranging from development of self-efficacy to practical applications of study skills.  

Large-scale studies concluded there is a significant relationship between students’ 

“academic skill development, social self-confidence, academic and social integration, 

altruism/social activism, leadership ability, artistic inclinations, occupational values, 

gains in educational and degree aspirations, satisfaction, and retention” (Sax, Bryant & 

Harper, 2005, p.642) and the time spent interacting with faculty. Nonetheless, it should 

be noted the frequency which a student interacts with an advisor is not the sole criteria for 

increasing students’ educational and personal outcomes (Sax et al.).  



  16 
 

 According to Astin (1993), the sheer amount of interaction between the individual 

student and the faculty has widespread effects on student development. This conclusion 

can be supported by Pascarella and Terenzini (1974), as they found a positive relationship 

between the amount of informal interaction freshman students have with the faculty 

members and their perceptions of both their academic and non-academic experiences of 

college. High-interacting freshman tend to rank faculty higher as a source of positive 

influence on their intellectual and personal development (Pascarella & Terenzini). These 

findings suggest contact beyond the classroom may amplify the positive effects faculty 

can have on their students (Pascarella & Terenzini). Furthermore, Endo and Harpel 

(1982) found a positive correlation between frequency and quality of meeting with an 

academic advisor and personal, intellectual and academic outcomes.  

However, the actual influence of academic advising on student achievement has 

been “largely overshadowed by attempts to assess student satisfaction with the advising 

process” (Young-Jones et al., 2013, p.7). Additionally, there has been little recent 

research regarding faculty roles in advising (Gordon et al., 2011). Only a small 

proportion of empirical studies have focused specifically on the importance of faculty 

advisors and its effect on a variety of student outcomes (Endo & Harpel, 1982). 

Moreover, the important contribution of academic advising is commonly underestimated 

in studies of student success and retention (Light, 2001).  

 

 

 



  17 
 

Advising Models 

 “Building a sound academic advising system is an investment in students and 

their degree programs” (Filson, 2013, p.70). Countless academic advising models can be 

observed in universities and colleges across the country. The following list of models was 

taken from Academic Advising: A Comprehensive Handbook, as written by Habley 

(2004). Habley described seven major models used today for academic advising: 

o Faculty-Only Model: All students are assigned to a departmental faculty 

member for advising. There is no advising office. 

o Satellite Model: Each school, college or division within the institution has 

established its own approach to advising. Often, there are central advising 

offices located in each school, college or division. 

o Supplementary Model: All students are assigned to an instructional faculty 

member for advising. There is an advising office that provides general 

academic information and referrals for students, but all advising transactions 

must be approved by the student’s faculty advisor. 

o Split Model: A specific group(s) of students (e.g., undecided, underprepared, 

etc.) are advised in an advising office. All other students are assigned to 

academic units or faculty advisors. 

o Dual Model: Each student has two advisors. A member of the instructional 

faculty advises the student on matters related to the major. An advisor in an 

advising office advises the student on general requirements, procedures and 

policies. 
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o Total Intake Model: Staff members of an administrative unit are responsible 

for advising all students for a specified period of time or until some specific 

requirements have been met. After meeting these requirements, students are 

assigned to an academic subunit or member of the instructional faculty for 

advising. 

o Self-contained Model: Advising for all students from the point of enrollment 

to the point of departure is done by staff in a centralized unit.  

Many colleges and universities utilize different models across campus. However, 

this can become confusing to students, especially those who change majors or colleges 

(Gordon et al., 2011). Several factors, including institutional, student and faculty 

characteristics, should influence which model an institution chooses to follow (Gordon 

et al.). Additionally, the scope and structure, along with the philosophy and goals, of the 

institution should be considered (Gordon et al.).  

In Habley’s original findings based on the 1987 ACT National Survey, the Self-

Contained Model is the most effective. Since this original inquiry, others have argued 

for and against each model. Some believe there is a best-fit model for different 

institution types (Gordon et al., 2011). Ultimately, the most effective system allows 

students to see a “logical relationship among the individuals and divisions involved with 

advising” (Gordon et al.). The advising model should “reflect the beliefs and 

experiences” of those at the specific university or college (Filson, 2013, p. 32). Tinto 

(1987) argued students need to realize advising is an “integral and positive” part of the 
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education process. It is not simply the availability of the services, but how students 

perceive them that is important (Tinto, 1987).  

Developing an advising model that benefits both students and advisors requires 

leadership and planning (Filson, 2013). Institutions must set goals and standards for 

academic advising (Filson). By doing so, universities and colleges can reduce the attrition 

rate (Filson).  

According to Texas state law, “each institution shall establish an advising 

program to advise students at every level of courses and degree options that are 

appropriate for the individual student” (TEC 51.506 [1], as cited in Texas Higher 

Education Coordinating Board, 2000). The Texas Higher Education Coordinating Board 

found institutions realize academic advising is not just an “activity peripheral to 

providing educational programs,” but as an “important function of higher education” 

(THECB, 2000).  

 

Advising at West Texas A&M University 

At WTAMU, departments choose to handle their academic advising differently. 

Specifically, three separate models can be seen through the Advising Services 

Departmental Advising List (Bachman, 2014); a Satellite Model combining the Dual 

Model, Faculty-Only and Total Intake Model. Specific departments, including 

Agriculture and Mass Communications, use the Dual Model until a student reaches 31 

hours and then change to being seen only by faculty, or a departmental academic advisor. 
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In this model, students with less than 31 hours meet with both their departmental 

academic advisor and an advisor within Advising Services.  

 Several departments across WTAMU’s campus utilize group “advising parties.” 

These events bring together faculty from the specified department and staff members 

from Advising Services. The easy accessibility of faculty to students during this time is a 

benefit of these “parties.” Additionally, staff from Advising Services is available to 

answer any questions and support in areas outside of departmental knowledge.  

 Still other departments utilize the Total Intake Model. Students within these 

majors see an advisor within Advising Services until they reach a specified number of 

hours. Only then are they assigned an advisor within their discipline.  
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CHAPTER III 

METHODOLOGY 

 

Purpose and Objectives 

 The purpose of this study is to gain knowledge from college seniors (90+ hours) 

enrolled at West Texas A&M University. The study aimed to identify which advising 

method most effectively enhances students’ perceived college success. Additional 

information gained will provide insight into factors impacting perceived college success 

of seniors at WTAMU. The objectives for this study were as follows:  

1) Does engagement with a departmental academic advisor in the first year of study 

at an institution impact perceived academic success? 

2) Does engagement with a departmental academic advisor in the first year of study 

at an institution impact grade point average (GPA)? 

3) Do students believe having a departmental academic advisor is important to their 

perceived academic success?  

4) How do seniors at West Texas A&M University measure success in college?  
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Design 

 The researchers used a descriptive-correlational census of college seniors (90+ 

hours) enrolled in the Spring 2014 semester at West Texas A&M University. The 

descriptive-correlation was used to determine the influence of having a departmental 

academic advisor on the perceived success of college seniors at WTAMU. This was 

measured by students selecting their level of agreement with statements regarding their 

perceived college success, their satisfaction with their departmental academic advisor, 

and other demographic questions. In turn, the data collected from the survey was used to 

develop a better understanding of how the initial meeting time of a student with a 

departmental academic advisor impacts the student’s perceived success, GPA and 

satisfaction with their advisor.  

 

Population 

 The target population of this study consisted of college seniors (90+ hours) 

enrolled in the Spring 2014 semester at WTAMU. A census study was utilized to increase 

the number of respondents. Potential subjects were identified from a data information 

specialist at WTAMU. The frame was obtained April 3, 2014, via spreadsheet shared by 

e-mail from the information specialist. The frame contained only e-mail addresses for the 

population consisting of 2,303 students.  
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Instrument 

 The survey instrument was created by the researchers as a tool to determine when 

students first met with their academic advisor, their perceived success in college, how 

they defined success in college, and their satisfaction with their departmental academic 

advisor. Some questions were based off of the instrument used by McArthur (2005). 

Modifications were made to statements McArthur asked in his instrument. Specifically, 

the term “faculty advisor” was written as “departmental academic advisor.”  

Additionally, the National Student Satisfaction and Priorities Report Appendix One 

(2013) provided categories students are often asked to rank to express satisfaction 

regarding their college experience.  

 Section One of the instrument consisted of general questions regarding the 

students’ academic advisor and advising. These demographic-type questions regarding 

the students’ advisor included education level and gender of the departmental academic 

advisor. The general advising questions revolved around the when the student first met 

with an advisor within the department, the number of departmental academic advisor the 

student met with, and university student orientations.  

 Section Two was compromised of questions concerning the students’ perceived 

college success. The answers were based on a 10-point, Likert-type-type scale. The 

descriptors of the 10 points on perceived college success were as follows: (1) strongly 

disagree and (10) strongly agree.  

 Section Three asked students about their satisfaction with their departmental 

academic advisor. The answers were based on a 10-point, Likert-type-type scale. The 



  24 
 

descriptors of the 10 points on perceived college success were as follows: (1) strongly 

disagree and (10) strongly agree. This section also asked students to rank nine items as 

they pertained to the students’ view of college success. In this ranking section, (1) was 

the most important, while (9) was the least important.  

 Section Four involved two open-ended questions. The students’ were asked to 

complete the sentences: “My academic advisors best quality(ies) is/are” and “My 

academic advisors worst quality(ies) is/are.”  

 Section Five consisted of demographics about the students. Age, gender, 

academic history, GPA, and major, department and college were acquired.  

 

Validity and Reliability 

 Once the survey was developed, it was reviewed and edited by a panel of experts 

from the Department of Agricultural Sciences at WTAMU and a statistical expert 

employed by Texas A&M Agrilife Research. Changes were made based on 

recommendations from the panel. Specifically, sections of the instrument were combined 

to shorten the survey. Additionally, questions deemed unnecessary for the study were 

removed. The Institutional Review Board required a review of the survey, and it was 

approved on March 25, 2014.  

 To check for reliability of the scale questions in the survey, a Cronbach’s Alpha 

was calculated (.953) post-hoc. Cronbach’s Alpha was developed by Lee Cronbach in 

1951 to provide a measure of consistency of a scale (Tavakol & Dennick, 2011). Alpha is 
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expressed as a number between 0 and 1, with a higher number correlating to more 

accurate results (Tavakol & Dennick). 

 The researcher chose to survey senior students during the spring term for several 

reasons. First, senior students are the closest to completing their academic career as an 

undergraduate and therefore should have adequate experience interacting with an 

academic advisor. The spring term was selected as senior students would have concluded 

their final academic advising appointment, but are not far enough removed from the 

advising experience to experience trouble recalling information.  

 A pilot test was given to one section of graduate level statistics composed of 

students within the Department of Agricultural Sciences. After the survey was scrutinized 

and vetted through these students, three sections were edited to give better understanding 

and more efficiently utilize questions.  

 

Data Collection 

 The survey was developed in Qualtrics and sent via e-mail to 2,303 possible 

participants who were classified as seniors at West Texas A&M University. E-mail 

addresses were attained from a data specialist at WTAMU. The first e-mail requesting 

students’ participation was sent April 7, 2014. Three follow-up e-mails were sent to 

students on April 14, April 23 and April 29, 2014. Each e-mail boasted a unique 

“Subject” and content. It was stated no compensation would be given for participation. A 

total population of 367 surveys were completed and submitted.  
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 Data was collected using Dillman’s (2000) tailored design method, modified to fit 

this particular situation. The study utilized three of the five parts: (1) respondent friendly 

questionnaire, (2) up to five contacts with the participants, and (3) personalized 

correspondence. No incentive was offered and there was not a self-addressed, stamped 

envelope included as the surveys were completed online.  

 

Data Analysis 

 Data was exported from the Qualtrics website to a Microsoft Excel document. If a 

participant selected “NA” or “I don’t remember/know” as an answer to a survey question, 

the respected answer was replaced with a period in order for data to be analyzed. Data 

from this survey was analyzed using SAS, Version 9.3, SPSS Statistics 20 statistical 

packages and Microsoft Excel on a PC operating system. Using SAS, descriptive stats, 

which included mean and standard deviation, were found and used to summarize each 

individual question and, where appropriate, a theme and a construct. The theme and 

construct developed for Section Two and Section Three were analyzed in SPSS. 

The theme for Section Two included the questions “Having a departmental 

academic advisor during my college career was beneficial to my perceived college 

success” and “My perceived college success is directly related to the time spent with my 

departmental academic advisor.” These questions were used to form this theme as they 

both related to the students’ belief their departmental academic advisor has a direct 

impact on their perceived college success.  
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Two constructs were developed for Section Three. The 17 questions were divided 

into two categories, relational and process/knowledge. Relational questions included 

those which asked students about their relationship with their advisor. Process/knowledge 

questions included those which asked about the advisors ability to adequately assist 

students with academic issues and if the advisor was easy to access when the student 

needed help. 

Data from “Section IV: Open-ended questions” was sorted into divisions, 

qualified by if the statement regarded the advisor in a “relational” manner or in their 

advising process or knowledge. If a student identified more than one quality, answers 

were separated into unique cells in Microsoft Excel. Each answer was identified as 

“relational” or “process/knowledge” and then a total for each category was counted.  

A correlation analysis, analyzed using SAS, was used to determine if a 

relationship between certain variables existed.    
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CHAPTER IV 

RESULTS AND FINDINGS 

 

Purpose and Objectives 

The purpose of this study is to gain knowledge from college seniors (90+ hours) 

enrolled at West Texas A&M University. The study aimed to identify which advising 

method most effectively enhances students’ perceived college success. Additional 

information gained will provide insight into factors impacting perceived college success 

of seniors at WTAMU. The objectives for this study were as follows:  

1) Does engagement with a departmental academic advisor in the first year of study 

at an institution impact perceived academic success? 

2) Does engagement with a departmental academic advisor in the first year of study 

at an institution impact grade point average (GPA)? 

3) Do students believe having a departmental academic advisor is important to their 

perceived academic success?  

4) How do seniors at West Texas A&M University measure success in college?  
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Section One: Academic Advisor and Advising Results 

 The purpose of Section One was to gain information about the student’s 

departmental academic advisor and information about the advisor/advisee relationship.  

 

Item One: My departmental academic advisor has his/her Ph.D. or Ed.D.  

 This question was asked to determine the education level of students’ 

departmental academic advisor. Results indicated 71% (n=259) students were advised by 

an advisor with their Ph.D. or Ed.D, 20% (n=72) were advised by an advisor without 

their Ph.D. or Ed.D., while 9% (n=34) of students were unsure of their advisors education 

level. The complete results can be found in Figure 1.  

 

Figure 1 Percentage of departmental academic advisors who earned a Ph.D. or Ed.D. 

 

71% 

20% 

9% 

My departmental academic advisor has his/her Ph.D. or 

Ed.D. 

Yes

No

Unsure
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Item Two: I met with an academic advisor from my college, department or major during 

New Student Orientation (NSO) or Transfer Student Orientation (TSO).  

 This question was asked to determine whether the student met with an advisor 

within their respective college, department or major during New Student Orientation 

(NSO) or Transfer Student Orientation (TSO). Results indicated 37% (n=134) students 

did meet with an advisor within their college, department or major during NSO or TSO, 

33% (n=120) did not meet with an advisor within their college, departmental or major 

during NSO or TSO, 8% (n=30) did not remember, and 22% (n=81) did not attend NSO 

or TSO. The complete results can be found in Figure 2.  

 

Figure 2 Percentage of participants who met with an advisor from their college, 

department or major during New Student Orientation or Transfer Student Orientation 

 

37% 

33% 

8% 

22% 

I met with an academic advisor from my college, department 

or major during New Student Orientation (NSO) or Transfer 

Student Orientation (TSO).  

Yes

No

Did not remember.

Did not attend.
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Item Three: After beginning classes at WTAMU, I first met with an academic advisor 

within my department during my:  

 This question was asked to determine when a student began meeting with their 

departmental academic advisor after beginning classes at WTAMU. Results indicated 

58% (n=213) initially met with their departmental academic advisor during their first 

semester, 12% (n=43) initially met with their departmental academic advisor during their 

second semester, 12% (n=45) initially met with their departmental academic advisor 

during their third semester, 4% (n=16) initially met with their departmental academic 

advisor during their fourth semester, 3% (n=12) initially met with their departmental 

academic advisor during their fifth semester, 1% (n=5) initially met with their 

departmental academic advisor during their sixth semester, 0% (n=0) initially met with 

their departmental academic advisor during their seventh semester, 1% (n=4) initially met 

with their departmental academic advisor during their eighth semester, 3% (n=12) 

indicated they had never met with a departmental academic advisor, and 4% (n=15) did 

not remember when they initially met with their departmental academic advisor. The 

complete results can be found in Figure 3.  
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Figure 3 Number of participants who initially met with their departmental academic 

advisor during the respective semester  

 

Item Four: I knew my departmental academic advisor before I began classes at WTAMU.   

 This question was asked to determine whether a student knew their departmental 

academic advisor before beginning classes at WTAMU. Results indicated 27% (n=73) 

knew their advisor before beginning classes, while 73% (n=267) did not know their 

advisor before beginning classes. The complete results can be found in Figure 4.  
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Figure 4 Percentage of participants who knew their departmental academic advisor 

before beginning classes at WTAMU 

 

Item Five: On average, I met with my departmental academic advisor ___ times per 

semester.  

 This question was asked to determine (on average) how often students met with 

their departmental academic advisor per semester. Results indicated 39% (n=142) met 

with their departmental academic advisor one time per semester, 26% (n=96) met with 

their departmental academic advisor two times per semester, 12% (n=43) met with their 

departmental academic advisor three times per semester, 6% (n=21) met with their 

departmental academic advisor four times per semester, 12% (n=44) met with their 

departmental academic advisor five or more times per semester, and 5% (n=19) met with 

their departmental academic advisor zero times per semester. The complete results can be 

found in Figure 5.  
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Figure 5 Percentage of the average number of times a participant met with their 

departmental academic advisor per semester 

 

Item Six: My departmental academic advisor is male/female. 

 This question was asked to determine if the student’s departmental academic 

advisor was male or female. Results indicated 51% (n=184) of students had a male 

departmental academic advisor and 49% (n=180) of students had a female departmental 

academic advisor. The complete results can be found in Figure 6.  
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Figure 6 Percentage of male vs. female departmental academic advisors 

 

Item Seven: I have had more than one departmental academic advisor during my time at 

WTAMU. 

 This question was asked to determine if the student had met with more than one 

departmental academic advisor during their time at WTAMU. Results indicated 46% 

(n=167) of students had more than one departmental academic advisor during their time 

at WTAMU, while 54% (n=199) of students had only one departmental academic advisor 

during their time at WTAMU. The complete results can be found in Figure 7.  
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Figure 7 Percentage of participants who had more than one departmental academic 

advisor during their time at WTAMU 
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Section Two: Perceived College Success 

 The purpose of Section Two was to gain information about the student’s 

perceived college success. Data was collected on a Likert-type scale of 1 to 10, with 1 

indicating the student strongly disagreed and 10 indicating the student strongly agreed. 

Mean and standard deviation for each question, as well as the theme mean, can be found 

in Table 1.  

 Students indicated they “strongly agreed” they had been successful in college and 

having a departmental academic advisor during their college career was beneficial to their 

perceived college success. However, students only “agreed” their perceived college 

success was directly related to time spent with their departmental academic advisor.  
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Table 1 Perceived College Success Mean and Standard Deviation Information 

Question Mean 

µ 

Standard Deviation 

sd 

Personally, I perceive I have been successful in 

college.  

8.76 1.72 

Having a departmental academic advisor during 

my college career was beneficial to my 

perceived college success.  

8.13 2.30 

Personally, my perceived college success is based 

on a combination of GPA, involvement and the 

ability to be hired upon graduation. 

7.78 2.48 

Personally, my perceived college success is based 

on my ability to be hired upon graduation.  

7.71 2.20 

Having a departmental academic advisor 

beginning as a freshman would have 

influenced my perceived college success.  

7.23 2.74 

Personally, my perceived college success is based 

on my GPA. 

6.83 2.52 

Having an advisor in Advising Services was 

beneficial to my perceived college success.  

6.30 3.16 

My perceived college success is directly related to 

the time spent with my departmental academic 

advisor.  

5.50 3.00 

Personally, my perceived college success is based 

on my involvement in clubs, organizations and 

extra-curricular activities. 

5.14 3.10 

 

Note: The scale is as follows: (1) Strongly Disagree; (10) Strongly Agree 
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Section Three: Satisfaction with Departmental Academic Advisor 

 The purpose of Section Three was to gain information about the student’s 

satisfaction with their departmental academic advisor and how the student ranked the 

importance of different aspects of success in college.  

Regarding the student’s satisfaction with their departmental academic advisor, 

data was collected on a Likert-type scale of 1 to 10, with 1 indicating the student strongly 

disagreed and 10 indicating the student strongly agreed. Statements evaluated both 

developmental and prescriptive aspects of the departmental academic advisor. Individual 

mean and standard deviations for each question, as well as the construct means and 

standard deviations, can be found in Table 2.  

Students indicated they “strongly agreed” their departmental academic advisor 

was easily accessible and was knowledgeable about different academic options at 

WTAMU. Students indicated they only “agreed” their departmental academic advisor 

assisted them in finding a part-time job, internship or a job upon graduation.  
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Table 2 Satisfaction with Departmental Academic Advisor mean and standard deviation 

information 

Question Mean 

µ 

Standard Deviation 

sd 

My departmental academic advisor is 

knowledgeable about career options related to 

my major. 

8.31 2.26 

My departmental academic advisor is 

knowledgeable about different academic 

options at WTAMU. 

8.06 2.40 

My departmental academic advisor is easily 

accessible.  

8.00 2.31 

My departmental academic advisor cares about 

my academic success in college. 

7.61 2.88 

My departmental academic advisor cares about 

my success after college. 

7.51 2.95 

I would feel confident asking my departmental 

academic advisor for a letter of reference. 

7.44 3.10 

I feel comfortable speaking to my departmental 

academic advisor if I see him/her outside of 

his/her office. 

7.42 3.11 

I felt comfortable approaching my departmental 

academic advisor for career advice. 

7.42 3.13 

My departmental academic advisor presented new 

and different academic options when I was 

unsure of my career path. 

7.35 2.85 

I would consider my departmental academic 

advisor a mentor. 

7.29 3.11 

The time I spent with my departmental academic 

advisor was beneficial to me.  

7.26 3.09 

The time I spent with my departmental academic 

advisor was valuable to me. 

7.17 3.06 

Due to the encouragement of my departmental 

academic advisor, I became involved in a 

student club or organization. 

6.65 3.58 

Due to the encouragement of my departmental 

academic advisor, I became involved in an 

extra-curricular activity. 

6.40 3.65 

My departmental academic advisor assisted/is 

assisting me in finding a job after I graduate.  

6.10 3.54 
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Table 2 Cont. Satisfaction with Departmental Academic Advisor mean and standard 

deviation information 

Question Mean 

µ 

Standard Deviation 

sd 

My departmental academic advisor assisted me in 

finding an internship. 

6.02 3.57 

My departmental academic advisor assisted me in 

finding a part-time job.  

5.69 3.69 

 

Note: The scale is as follows: (1) Strongly Disagree; (10) Strongly Agree 
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Students were asked to rank nine items in order of importance to them personally 

in terms of college success; one being the most important, nine being the least important. 

Means for each of the items can be found in Table 3. The Sharipo-Wilkes test reported 

p<0.001 for each item. 

 

Table 3 Mean rank of how WTAMU seniors define college success 

Rank Item Mean 

µ 

Standard Deviation 

sd 

1 Developing professional skills. 2.93 1.95 

2 Ability to be hired upon graduation. 3.19   2.29 

3 Maintaining an acceptable GPA. 3.47 2.28 

4 Networking with faculty and staff. 4.25 1.85 

5 Developing lasting friendships. 5.45 2.37 

6 Having an internship during your college 

career.  

5.88 2.20 

7 Participation in organizations (a community 

activity not directly related to the University).  

6.48 2.06 

8 Participation in clubs (an activity sponsored 

by the University). 

6.51 2.08 

9 Participation in extra-curricular activities (an 

activity endorsed by the University). 

6.85 2.02 
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Section Five: Demographics 

 The purpose of Section Five was to gain demographic information regarding the 

student. Conclusions regarding student demographics can be found in the following 

figures.  

 

Item One: I am ___ years old.  

 This question was asked to determine the age of participants who contributed in 

the survey. Results indicated 0% (n=0) of respondents were younger than 18, 6% (n=18) 

of participants were between the ages of 18 and 20, 49% (n=155) of participants were 

between the ages of 21 and 23, 12% (n=39) of participants were between the ages of 24 

and 26, 5% (n=15) of participants were between the ages of 27 and 29, and 28% (n=87) 

of participants were 30 or older.  The complete results can be found in Figure 8. 

 

Figure 8 Percentage of participants in each age division  
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Item Two: I am the first person in my immediate family to attend college. 

 This question was asked to determine the percentage of participants who were 

first generation students. Results indicated 31% (n=98) of participants were the first 

person in their immediate family to attend college, while 69% (n=216) of participants 

were not the first person in their immediate family to attend college. The complete results 

can be found in Figure 9. 

 

Figure 9 Percentage of first generation students among participants 

 

 Item Three: I took dual credit courses in high school. 

 This question was asked to determine if students participated in dual credit 

courses in high school. Results indicated 47% (n=148) of students participated in dual 

credit courses in high school, while 53% (n=165) of students did not participate in dual 

credit courses in high school. The complete results can be found in Figure 10. 

31% 

69% 

I am the first person in my immediate family to attend 

college. 

Yes

No



  45 
 

 

Figure 10 Percentage of participants who took dual credit classes in high school 

 

Item Four: I have only taken online classes. 

 This question was asked to determine if students had only participated in online 

classes. Results indicated 87% (n=274) of students had not taken only online courses, 

while 13% (n=40) of students had only taken online classes. The complete results can be 

found in Figure 11. 
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Figure 11 Percentage of students who only took online classes 

 

Item Five: I am male/female. 

 This question was asked to determine the percentage of male vs. female student 

participants. Results indicated 59% (n=182) of students who participated in the survey 

were female, while 41% (n=128) of students who participated in the study were male. 

The complete results can be found in Figure 12. 
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Figure 12 Percentage of male vs. female participants  

 

Item Six: My current overall GPA is ___. 

 This question was asked to determine the GPA of the participants. Results 

indicated 0% (n=0) of students had a GPA less than 0.5 or between 0.6 and 1.0, 1% (n=2) 

of students had a GPA between 1.1 and 1.5, 1% (n=2) of students had a GPA between 1.6 

and 2.0, 8% (n=25) of students had a GPA between 2.1 and 2.5, 24% (n=76) of students 

had a GPA between 2.6 and 3.0, 38% (n=120) of students had a GPA between 3.1 and 

3.5, and 28% (n=88) of students had a GPA between 3.6 and 4.0. The complete results 

can be found in Figure 13. 
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Figure 13 Percentage of participants who have a GPA within each division (note: on a 

4.0 scale) 

 

Item Seven: I have changed my major:  

 This question was asked to determine how many, if any, times the participants 

had changed majors during their time at WTAMU. Results indicated 32% (n=99) of 

students changed majors one time, 16% (n=49) of students changed majors two times, 

9% (n=29) of students changed majors three times, 3% (n=8) of students had changed 

majors four times, 4% (n=11) of students had changed majors five or more times, 37% 

(n=115) of students had not changed majors. The complete results can be found in Figure 

14. 
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Figure 14 Percentage of number of times participants changed majors 

 

Item Eight: I have changed colleges within WTAMU:  

 This question was asked to determine how many, if any, times the participant had 

changed colleges during their time at WTAMU. Results indicated 12% (n=39) of students 

changed colleges one time, 6% (n=18) of students changed colleges two times, 3% (n=8) 

of students changed colleges three times, 0% (n=1) of students changed colleges four 

times, 1% (n=4) of students changed colleges five or more times, 76% (n=238) of 

students had not changed colleges, and 2% (n=5) of students were unsure if they had 

changed colleges. The complete results can be found in Figure 15. 
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Figure 15 Percentage of number of times a student changed colleges while at WTAMU 

 

Item Nine: My current college is:  

 This question was asked to determine the student’s current college during their 

participation in this survey. Results indicated 38% (n=117) of students were in the 

College of Agriculture, Science and Engineering, 19% (n=59) of students were in the 

College of Education and Social Science, 17% (n=51) of students were in the College of 

Fine Arts and Humanities, 16% (n=48) of students were in the College of Business, and 

10% (n=29) students were in the College of Nursing and Health Sciences. Figure 16 

shows percentage of students from each college.  
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Figure 16 Percentage of participants from respective colleges 
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Section Four: Open-ended Questions 

 The purpose of Section Four was to allow students the opportunity to elaborate on 

their advisor’s best and worst qualities. Answers were sorted into two categories; 

developmental, which encompassed descriptions relating to the student/advisor 

relationship and the advisors attitude towards the student, and prescriptive, which 

encompasses the advisors scheduling availability, willingness to help, and knowledge of 

degree plans, classes and post-college items.  

In response to the best qualities, developmental and prescriptive qualities were 

evenly represented (49% and 51%, respectively). In response to the worst qualities, 

developmental complaints composed 32% of the answers, while prescriptive complaints 

composed 68% of the answers. Complete results regarding advisors’ best qualities can be 

found in Figure 17. Complete results regarding advisors’ worst qualities can be found in 

Figure 18.  

Students frequently specified their departmental academic advisors were 

knowledgeable, open, kind and understanding. Students appreciated their departmental 

academic advisors’ willingness to assist in both academic and personal affairs and spend 

time to discuss life outside the academic realm. 

Students expressed frustration with their departmental academic advisors busy 

schedule and lack of time to advise students’ adequately. Students also indicated their 

departmental academic advisors were not always knowledgeable about other academic 

areas within WTAMU. 
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Figure 17 Percentage of noted departmental academic advisors’ developmental vs. 

prescriptive positive qualities  

 

Figure 18 Percentage of noted departmental academic advisors’ developmental vs. 

prescriptive negative qualities  
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Findings Related to Objective One 

Objective 1: Does engagement with a departmental academic advisor in the first year of 

study at an institution significantly impact perceived academic success? 

 The purpose of Objective One was to determine if a correlation existed between 

when a student first meets with a departmental academic advisor after beginning classes 

at an institution and the student’s perceived college success. Due to the variety of models 

used to advise students at WTAMU, determining which model most effectively utilizes 

university resources and assists students achieve success is necessary.  

 Pearson’s Correlation Coefficient calculated to -0.19433 (p=.0004), between a 

students’ perceived academic success and the semester the student first met with a 

departmental academic advisor. A regression model produced a graph (Figure 19) with an 

intercept of 9.1447 and a slope of -0.1863. 

 Using these findings, predicted perceived success values were calculated based on 

the semester a student first met with their departmental academic advisor. The equation 

[predicted perceived success = 9.1447 – (0.1863*semester)] was utilized to figure 

predicated perceived success. A higher perceived success value indicated student 

believed they were more successful in college. Values can be found in Table 4.  
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Table 4 Predicted perceived success values based on the semester a student first meets 

with their departmental academic advisor (scores based on a 10-point scale) 

Semester Predicted Perceived Success 

µ 

First semester at WTAMU 8.96 

Third semester at WTAMU 8.59 

Fifth semester at WTAMU 8.21 

Seventh semester at WTAMU 7.84 

 

 

 

 

Figure 19 Graph of correlation analysis between perceived success and when a student 

first met with a departmental academic advisor 
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Findings Related to Objective Two 

Objective Two: Does engagement with a departmental academic advisor in the first year 

of study at an institution significantly impact grade point average (GPA)? 

 The purpose of Objective Two was to determine if a correlation existed between 

when a student first meets with a departmental academic advisor after beginning classes 

at WTAMU and the student’s GPA.  

 Pearson’s Correlation Coefficient calculated to -0.1262 (p=0.0286) between a 

student’s GPA and the semester the student first met with a departmental academic 

advisor. A regression model produced a graph (Figure 20) with an intercept of 6.9735 and 

a slope of -0.0674. The formula [predicated GPA = 6.9735 – (0.1262*semester)] was 

used to calculate predicated GPA. 
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Figure 20 Graph of correlation analysis between grade point average and semester the 

student first met with their academic advisor 

*Grade Point Average in Relation to Number on Y-axis 
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Findings Related to Objective Three 

Objective Three: Do students believe having a departmental academic advisor is 

important to their perceived academic success?  

 The purpose of Objective Three was to determine if seniors at WTAMU believed 

their departmental academic advisor contributed to their perceived college success. The 

statements “Having a departmental academic advisor during my college career was 

beneficial to my perceived college success” and “My perceived college success is directly 

related to the time spent with my departmental academic advisor” allows understanding 

of the students thoughts regarding their advisors direct influence on their perceived 

college success. These two statements also represent the highest and lowest mean score 

for the questions asked in this section. 

  

Table 5 Means and standard deviation of questions related to departmental advisors 

direct effect on perceived college success  

Question Mean 

µ 

Standard Deviation 

sd 

Having a departmental academic advisor during 

my college career was beneficial to my perceived 

college success.  

8.13 2.30 

My perceived college success is directly related to 

the time spent with my departmental academic 

advisor.  

5.50 3.00 
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Findings Related to Objective Four 

Objective Four: How do seniors at West Texas A&M University measure success in 

college?  

 The purpose of Objective Four was to gain knowledge of how seniors a WTAMU 

measure their academic success. Understanding how students measure their success 

allows for a deeper understanding of the thinking process behind a students’ perceived 

college success.  

 Students were asked to rank nine items, one being the most important and nine 

being the least important. A mean was taken for each item and then items were ranked. 

Complete results can be found in Table 6.  

 

Table 6 Rank of items students use to measure college success 

Rank Item Mean 

µ 

Standard Deviation 

sd 

1 Developing professional skills. 2.93 1.95 

2 Ability to be hired upon graduation. 3.19   2.29 

3 Maintaining an acceptable GPA. 3.47 2.28 

4 Networking with faculty and staff. 4.25 1.85 

5 Developing lasting friendships. 5.45 2.37 

6 Having an internship during your college 

career.  

5.88 2.20 

7 Participation in organizations (a community 

activity not directly related to the University).  

6.48 2.06 

8 Participation in clubs (an activity sponsored 

by the University). 

6.51 2.08 

9 Participation in extra-curricular activities (an 

activity endorsed by the University). 

6.85 2.02 
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

 

Purpose and Objectives 

The purpose of this study is to gain knowledge from college seniors (90+ hours) 

enrolled at West Texas A&M University. The study aimed to identify which advising 

method most effectively enhances students’ perceived college success. Additional 

information gained will provide insight into factors impacting perceived college success 

of seniors at WTAMU. The objectives for this study were as follows:  

1) Does engagement with a departmental academic advisor in the first year of study 

at an institution impact perceived academic success? 

2) Does engagement with a departmental academic advisor in the first year of study 

at an institution impact grade point average (GPA)? 

3) Do students believe having a departmental academic advisor is important to their 

perceived academic success?  

4) How do seniors at West Texas A&M University measure success in college?  
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Summary of Findings 

 

Characteristics of Participants and Departmental Academic Advisors  

College seniors at West Texas A&M University were invited to participate in this 

survey. The average respondent was a 21 to 23-year-old female with a 3.1 to 3.5 GPA. 

Most did not take dual credit courses in high school and were not the first person in their 

immediate family to attend college. More than 60% of students indicated they had not 

changed their major or only changed their major once during their time at WTAMU. 

 Students indicated three of every four departmental academic advisors have 

earned a Ph.D. or Ed.D. Men and women were equally represented as departmental 

academic advisors. Students strongly agreed their departmental academic advisors were 

easily accessible, knowledgeable about academic options at WTAMU and knowledgeable 

about career options related to their major 

 Students either agreed or strongly agreed their departmental academic advisor 

cared about their academic success in college. Furthermore, students would consider their 

departmental academic advisor a mentor and would feel confident approaching their 

departmental academic advisor for advice or a letter of reference.  

 

Characteristics of Students’ Experience with Departmental Academic Advisors 

 Only one-third of students met with their departmental academic advisor during 

New Student Orientation or Transfer Student Orientation, which is often the student’s 

first introduction to WTAMU’s advising process. One out of every four students knew 
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their departmental academic advisor before beginning classes at WTAMU. After 

beginning classes at WTAMU, most respondents met with their departmental academic 

advisor during their first semester and met with their departmental academic advisor once 

each semester. More than half of students were advised by only one departmental 

academic advisor during their time at WTAMU. 

 

Perceived College Success 

 Students indicated they strongly agreed they were successful in college. Student’s 

definition of success included developing professional skills, the ability to be hired upon 

graduation, and maintaining an acceptable GPA. Conversely, students do not believe 

participation in organizations, clubs or extra-curricular activities impacts college success.  

 Students strongly agreed having a departmental academic advisor during their 

college career was beneficial to their college success, but agreed less that their perceived 

college success was directly related to the time spent with their departmental academic 

advisor. Students either agreed or strongly agreed having a departmental academic 

advisor beginning their freshman year would have influenced their perceived college 

success.  

 Based on findings from the study, students who met with a departmental 

academic advisor earlier in their college career perceived they were more successful than 

those who met with a departmental academic advisor later. Additionally, a correlation 

exists between when a student first met with a departmental academic advisor and their 
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grade point average. Students who met with a departmental academic advisor earlier in 

their college career maintained a higher GPA.  

 

Departmental Academic Advisors Best and Worst Qualities 

 Students indicated their departmental academic advisors had a variety of 

outstanding qualities. Students frequently specified their departmental academic advisors 

were knowledgeable, open, kind and understanding. Some students said they appreciated 

their advisors sincerity, compassion, support and friendly, caring attitude. Others 

indicated they valued their advisors willingness to speak candidly with them about 

academic options and life choices. 

  Other students expressed frustration with their departmental academic advisors 

busy schedule and lack of time to advise students adequately. Students also indicated 

their departmental academic advisors were not always knowledgeable about other 

academic areas within WTAMU.  
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Conclusions and Discussion 

 

Objective 1: Does engagement with a departmental academic advisor in the first year of 

study at an institution significantly impact perceived academic success? 

 Interacting with a departmental academic advisor during the first year of study at 

an institution has a weak, negative correlation (-0.19433) with the students’ perceived 

success. This indicates there is a correlation between when a student first meets with an 

advisor and their perceived success. The correlation is negative as the students’ perceived 

success declines the later the student first meets with a departmental academic advisor. 

As research supports interacting with faculty can enhance a student’s education 

experience, the inference this interaction can influence perceived success and GPA is 

logical.  

Based on findings from the survey, students who met with their departmental 

academic advisor during their first semester at WTAMU indicated they “strongly agreed” 

(µ=8.96) they were successful in college. However, students who met with their 

departmental academic advisor during their fifth semester at WTAMU agreed less 

strongly (µ=8.21) they were successful in college. 

This research establishes students at WTAMU align with the national trend which 

supports the establishment of a working relationship with a departmental academic 

advisor. The findings from this research support Nutt’s conclusion the advisor/student 

relationship is a major factor in how successful students become while working on their 

degree (as cited in Gordon et al., 2011). Furthermore, it complements the findings from 
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the 2007 National Survey of Student Engagement (2007) which established the more 

students interact with an advisor, the greater their self-perceived success while in college.  

 

Objective Two: Does engagement with a departmental academic advisor in the first year 

of study at an institution significantly impact grade point average (GPA)? 

 Interacting with a departmental academic advisor during the first year of study at 

an institution has a weak, negative correlation (-0.1262) with the student’s GPA. Results 

support students who met with their departmental academic advisor earlier in their 

academic career at WTAMU have a higher GPA than those who met with their 

departmental academic advisor later. The correlation is negative as the student’s GPA 

declines the later they meet with their departmental academic advisor. 

 While the correlation is weak, as students indicated maintaining an acceptable 

GPA is one of the top three items used to determine success in college, establishing a 

relationship with a departmental academic advisor is one way to assist students in 

boosting their GPA. 

 Meeting with a departmental academic advisor in the first semester at WTAMU 

versus the fifth semester has the potential to impact the students’ GPA nearly half of a 

point. For example, on average, a student who meets with their departmental academic 

advisor in their first semester at WTAMU has a predicated GPA of 3.5. A student who 

meets with their departmental academic advisor in their fifth semester at WTAMU has a 

predicated GPA of 3.0. 
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 These findings support Filson’s (2013) conclusion effective academic advising 

should support their progress toward educational goals. In 1977, Pascarella and Terenzini 

contended student-faculty contact is an influential factor in student achievement and 

academic skill development. The findings from this study endorse previous literature, but 

also quantify the effect departmental academic advisors at WTAMU have on students’ 

GPA.   

 

Objective Three: Do students believe having a departmental academic advisor is 

important to their perceived academic success?  

 Students were asked two separate questions regarding their opinion of their 

departmental academic advisor’s effect on their perceived college success. On average, 

students strongly agreed with “Having a departmental academic advisor during my 

college career was beneficial to my perceived college success.” However, students agreed 

less with the statement, “My perceived college success is directly related to the time 

spent with my departmental academic advisor.”  

 When these two statements were used to form a theme, students tend to either 

agree or strongly agree with the conclusion having a departmental academic advisor was 

beneficial to their college success.  

 As students strongly agree their departmental academic advisor was beneficial to 

their perceived college success, interacting with their departmental academic advisor 

earlier in their college career should increase their perceived college success. This 

conclusion is supported throughout literature. Gordon, Habley and Grites (2011) state 
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advising’s key role in higher education is stronger than any other point in history. This is 

due in part to students’ demand for a better advising experience (Gordon et al.).  

 As WTAMU students believe having a departmental academic advisor is 

beneficial to their perceived academic success, it can be concluded the relationship 

between student and advisor is imperative to the college experience. This observation 

supports Light’s (2001) inference and findings from Habley in the ACT Sixth National 

Survey (2004). Light found students said human relationships play a major role in how 

they reflect on their college experience. Habley concluded quality interaction between a 

student and a concerned individual on campus, often an academic advisor, is a key 

contributor to college success.  

 

Objective Four: How do seniors at West Texas A&M University measure success in 

college?  

 Three items were found to be significantly more important to graduating seniors 

in terms of college success. Developing professional skills, the ability to be hired upon 

graduation, and maintaining an acceptable GPA had relatively close means.  

 Conversely, three items were found to be significantly less important to 

graduating seniors in terms of college success. Students indicated participation in 

organizations, extra-curricular activities and clubs were not as important as the other six 

items.  

Defining success is a difficult task. As little research has been done in this are 

(Yazedjian et al., 2008), a concrete definition has yet to be produced. Seniors at WTAMU 
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indicated three factors, developing professional skills, the ability to be hired upon 

graduation, and maintaining an acceptable GPA, were the most important to their 

perceived success. These findings support Young-Jones, Burt, Dixon and Hawthorne;s 

(2013) conclusion that the ultimate measure of success is the ability of students to thrive 

in professional arenas. Additionally, students indicating they believe GPA is a measure of 

success are not unique to WTAMU. In a study involving sophomore students at a 4-year 

public institution in Texas, grades were determined to be a measure of success (Yazedjian 

et al., 2008). 

On the other hand, WTAMU students indicated participation in clubs, extra-

curricular activities or organizations was the least important factor in their perceived 

success. As seniors are embarking on the next step in their journey, it is possible they see 

clubs, extra-curricular activities or organizations as frivolous information which may not 

be as impressive to an employer as professional skills or a GPA. This contradicts findings 

by Kuo, Hagie and Miller (2004), who concluded students’ felt participation in 

extracurricular activities to be an important aspect of student success. Furthermore, 

students in a different study indicated focusing solely on academics left them feeling 

isolated (Yazedjian et al., 2008). 

   

Recommendations 

 Academic advising is one resource institutions can utilize to increase student 

satisfaction with the university or college, increase student retention, and increase student 

motivation and involvement (Endo & Harpel, 1982; Pascarella & Terenzini, 2005; Tinto, 



 

69 
 

1993; Hale, Graham & Johnson, 2009; Chickering & Gamson, 1987). Advisors have the 

ability to not only effect the students’ perception of the university, but the students’ 

perception of themselves as well (Upcraft, 1995; Kozloff, 1985).  

This study sought to determine if there was a direct correlation between the point 

of initial meeting with a departmental academic advisor and perceived student success 

and/or grade point average. Additionally, the study sought to determine if students 

believed having a departmental academic advisor influenced their perceived college 

success and gathered data to understand how seniors at West Texas A&M University 

define college success. Generalizations and recommendations made in this study should 

be used with caution with regard to other institutions. 

West Texas A&M University boasts a number of different advising models. 

Based on findings from this study, WTAMU should implement a university-wide 

advising model. Each college, department and major should observe a Total Intake Model 

and Dual Model hybrid. This model allows students to begin establishing a professional 

relationship with their advisor, which positively contributes to their perceived success 

and grade point average. Students with less than 30 hours (freshmen) should be seen by 

advisors in Advising Services but also have the opportunity to interact with a 

departmental faculty advisor. 

 If all colleges and departments implemented a Total Intake and Dual Model 

hybrid, students would begin forming this important relationship with their departmental 

academic advisor while having the comfort of Advising Services to provide prescriptive 

advising, which literature implies is important to students in the early college years. 
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Students with less than 30 hours would be required to speak with an advisor within their 

department before being officially greenlighted by staff in Advising Services.  

In addition to providing all students with clear expectations of academic advising, 

regardless of major, implementing a campus-wide plan would assist departmental 

academic advisors with understanding their crucial role during a students’ time at 

WTAMU. Departmental academic advisors’ advising record should be discussed during 

their professional evaluation to ensure they are adequately assisting their students.  

As faculty and staff at WTAMU teach classes, conduct research, and advise 

students, their time is valuable (Dr. Lance Kieth, personal communication, August 4, 

2014). However, faculty should realize their advisees expect a timely response to 

questions and adequate time during advising sessions to discuss class schedules and/or 

concerns. It is important for faculty to find time to meet with their advisees as those 

students who met with their departmental academic advisor more frequently perceived 

they were more successful.  

 Faculty who understand the important factors that determine students’ perceived 

success should, therefore, be able to assist students in acquiring professional skills or 

assistance in maintaining an acceptable GPA. Faculty and staff at WTAMU should strive 

to constantly contribute to a student’s professional skills as seniors identified this as the 

number one item pertaining to success in college. Evolving professional skills can 

contribute to a student’s ability to be hired upon graduation, which was ranked as the 

second most important item relating to success in college by seniors at WTAMU.  
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Furthermore, maintaining an acceptable GPA was the third highest ranked item 

related to college success. As having a departmental academic advisor beginning earlier 

in the college career can have a positive influence on GPA, a university-wide advising 

model which encourages interaction between students and their departmental academic 

advisor during the first semester at the institution would contribute to students’ college 

success.  

 If departmental academic advisors strive to instill professional skills in their 

advisees and students’ maintain a higher GPA, seniors at WTAMU who begin their 

college journey under this new model should consequently perceive they are more 

successful than their earlier counterparts. Additionally, students could graduate with a 

higher GPA. 

 

Future Research 

 Through this research, descriptive data and correlations were used to determine 

the impact of having a departmental academic advisor on perceived college success. As 

academic advising is a fluent field, research in this area is always warranted. 

 The researcher would recommend changes to the instrument used. A demographic 

question asking the student to identify if they are a transfer student is needed. Future 

research should focus only on the impact of a departmental academic advisor on 

perceived college success. Therefore, Section III and Section IV are not needed. A 

shorter survey may increase the response rate. 
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 If changes to university policy are implemented, a follow-up survey may be 

necessary. If students begin meeting with a departmental academic advisor during their 

first semester at WTAMU, an increase in institutional GPA should be seen. However, 

research regarding faculty perspective on advising a greater number of students at an 

earlier stage in their academic career is warranted. As mentioned previously, faculty 

members tend to hold busy schedules and gathering their opinion on the additional 

responsibility of advising is important.  

 Further research could also be conducted on the similarities of students’ rank of 

items that measure success in college and what employers expect from college graduates. 

For example, students rank maintaining an acceptable GPA as more important than being 

involved in clubs, extra-curricular actives and organizations. Research comparing this 

information with how potential employers would rank these items could be useful in 

molding college students to be a more desirable candidate for a job and a better 

employee.  

 As literature supports, different size institutions with unique cohorts of students 

call for unique advising models (Gordon et al., 2011). This study could be completed at 

universities which differ from WTAMU in both of these areas, and conclusions could be 

compared.  
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APPENDIX A 

SURVEY INSTRUMENT 

Thank you for your participation in this study. Your participation is completely voluntary. Refusal to 

participate does not affect any benefits to which you are otherwise entitled. You must be 18 years of age or 

older and reside in the USA. 

  

Researchers at West Texas A&M University are interested in understanding the effect 

departmental academic advisors have on your perceived college success. The purpose of 

this investigation is to determine which advising model students feel is the most 

beneficial to their college success. 

  

Your responses herein will remain completely confidential and will only be analyzed in 

the aggregate for academic research purposes. The information collected will be stored 

on a secure server and will be downloaded and removed shortly after data collection 

ends. 

  

There is no direct benefit to you, but your participation will be useful in developing new 

strategies in the advising process in order to effectively meet student needs. 

  

This research has been approved by the Institutional Review Board at West Texas A&M 

University. If you have any concerns about this study or your rights, you can contact the 

dean of the graduate school and research at 806.651.2730. 

  

Thank you again for your participation. Should you have any questions and/or wish to 

review summary findings, please contact us at: 806.651.5319. 

  

By clicking Yes below, you indicate that you agree to participate in this study. By 

clicking No, you are free to exit the survey. In either regard, we sincerely thank you for 

your time. 

 

Carolyn Doyle, West Texas A&M University 

Dr. Lance Kieth, West Texas A&M University  
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For this survey, the term “departmental academic advisor” will refer to someone 

within your major or department with whom you meet to be “Greenlighted” each 

semester. 

Section I: Academic Advisor and Advising 

The following questions are regarding your departmental academic advisor, defined as 

someone with whom you met to be “greenlighted” and discuss your class schedule. This 

person is a faculty or staff member within your major or department.  

 

My departmental academic advisor has his/her Ph.D. or Ed.D. (Do you refer to your 

advisor as Dr. Somebody?) 

 Yes 

 No 

 

I met with an academic advisor from my college, department or major during New 

Student Orientation (NSO) or Transfer Student Orientation (TSO). 

 Yes 

 No 

 I do not remember. 

 I did not attend NSO or TSO. 

 

After beginning classes at WTAMU, I first met with an academic advisor within my 

department during my:  

 First semester 

 Second semester 

 Third semester 

 Fourth semester 

 Fifth semester 

 Sixth semester 

 Seventh semester 

 Eighth semester 

 I have not met with an advisor within my department. 

 I do no remember.  
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I knew my departmental academic advisor before I began classes at WTAMU. 

 Yes 

 No 

 

On average, I met with my departmental academic advisor ____ times per semester. 

 0   

 1   

 2  

 3    

 4    

 5 or more 

 

My departmental academic advisor is: 

 Male 

 Female 

 

I have had more than one departmental academic advisor during my time at WTAMU. 

 Yes 

 No 
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Section II. Perceived College Success 

Below are a series of statements about your perceived college success. There are no 

right or wrong answers to these statements. While some of the statements may seem 

repetitious, take your time and try to be as honest as possible. Please rate the degree with 

which you agree with the statement. Use a 10 point scale, 1 indicating that you strongly 

disagree and 10 indicating that you strongly agree.  

 

Circle one response for each of the following items    

Question Rating 

1. Having a departmental academic advisor during my 

college career was beneficial to my perceived college 

success.  

1    2    3    4    5    6    7    8    9    10    NA 

2. Having an advisor in Advising Services was beneficial 

to my perceived college success.  
1    2    3    4    5    6    7    8    9    10    NA 

3. Personally, I perceive I have been successful in 

college.  

1    2    3    4    5    6    7    8    9    10    NA 

4. Personally, my perceived college success is based on 

my GPA. 

1    2    3    4    5    6    7    8    9    10    NA 

5. Personally, my perceived college success is based on 

my involvement in clubs, organizations and extra-

curricular activities. 

1    2    3    4    5    6    7    8    9    10    NA 

6. Personally, my perceived college success is based on 

my ability to be hired upon graduation.  

1    2    3    4    5    6    7    8    9    10    NA 

7. Personally, my perceived college success is based on a 

combination of GPA, involvement and the ability to be 

hired upon graduation. 

1    2    3    4    5    6    7    8    9    10    NA 

8. Having a departmental academic advisor beginning as 

a freshman would have influenced my perceived 

college success.  

1    2    3    4    5    6    7    8    9    10    NA 

9. My perceived college success is directly related to the 

time spent with my departmental academic advisor.  

1    2    3    4    5    6    7    8    9    10    NA 
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Section III: Satisfaction with Departmental Academic Advisor 

Below are a series of statements about your departmental academic advisor. There are 

no right or wrong answers to these statements. While some of the statements may seem 

repetitious, take your time and try to be as honest as possible. Please rate the degree with 

which you agree with the statement. Use a 10 point scale, 1 indicating that you strongly 

disagree and 10 indicating that you strongly agree. 

 

Circle one response for each of the following items    

Question Rating  

1. My departmental academic advisor is easily accessible.  1    2    3    4    5    6    7    8    9    10    NA 

2. My departmental academic advisor is knowledgeable 

about different academic options at WTAMU. 

1    2    3    4    5    6    7    8    9    10    NA 

3. My departmental academic advisor is knowledgeable 

about career options related to my major. 
1    2    3    4    5    6    7    8    9    10    NA 

4. My departmental academic advisor presented new and 

different academic options when I was unsure of my career 

path. 

1    2    3    4    5    6    7    8    9    10    NA 

5. I felt comfortable approaching my departmental 

academic advisor for career advice. 

1    2    3    4    5    6    7    8    9    10    NA 

6. I would feel confident asking my departmental academic 

advisor for a letter of reference. 

1    2    3    4    5    6    7    8    9    10    NA 

7. My departmental academic advisor assisted me in 

finding an internship. 
1    2    3    4    5    6    7    8    9    10    NA 

8. My departmental academic advisor assisted me in 

finding a part-time job.  

1    2    3    4    5    6    7    8    9    10    NA 

9. My departmental academic advisor assisted/is assisting 

me in finding a job after I graduate.  

1    2    3    4    5    6    7    8    9    10    NA 

10. I feel comfortable speaking to my departmental 

academic advisor if I see him/her outside of his/her office. 
1    2    3    4    5    6    7    8    9    10    NA 

11. Due to the encouragement of my departmental 

academic advisor, I became involved in a student club or 

organization. 

1    2    3    4    5    6    7    8    9    10    NA 

12. Due to the encouragement of my departmental 

academic advisor, I became involved in an extra-curricular 

activity. (ex. Judging, intramural sports, theatre 

participation) 

1    2    3    4    5    6    7    8    9    10    NA 

13. I would consider my departmental academic advisor a 

mentor. 

1    2    3    4    5    6    7    8    9    10    NA 

14. My departmental academic advisor cares about my 

academic success in college. 

1    2    3    4    5    6    7    8    9    10    NA 

15. My departmental academic advisor cares about my 

success after college. 
1    2    3    4    5    6    7    8    9    10    NA 

16. The time I spent with my departmental academic 

advisor was valuable to me. 

1    2    3    4    5    6    7    8    9    10    NA 

17. The time I spent with my departmental academic 

advisor was beneficial to me.  

1    2    3    4    5    6    7    8    9    10    NA 
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Rank these items in order of important to you personally in terms of college success. 

1 Being the most important, while 9 is the least important.  

 Developing professional skills 

 Participation in organizations (a community activity not directly related the 

University) 

 Participation in extra-curricular activities (an activity endorsed by the University) 

 Networking with faculty and staff 

 Maintaining an acceptable GPA 

 Developing last friendships 

 Ability to be hired upon graduation 

 Participation in clubs (an activity sponsored by the University) 

 Having an internship during your college career 
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Section IV: Open-ended Questions 

 

1. My academic advisors best quality(ies) is/are: 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

2. My academic advisors worst quality(ies) is/are:  

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 
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Section V: Demographics 

 

I am ____ years old. 

 <18    

 18-20    

 21-23    

 24-26   

 27-29   

 30+ 

 

I am the first person in my immediate family (parents, siblings) to attend college.  

 Yes 

 No 

 

I took dual credit courses in high school. (Classes which counted for both high school and 

college credit.) 

 Yes 

 No 

 

I have only taken online class. 

 Yes 

 No 

 

I am 

 Female 

 Male 
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My current overall GPA is ____. 

 < 0.5 

 0.6 - 1.0 

 1.1 - 1.5 

 1.6 - 2.0  

 2.1 - 2.5 

 2.6 - 3.0 

 3.1 - 3.5 

 3.6 - 4.0 

 

I have changed my major: 

 1 time    

 2 times    

 3 times   

 4 times    

 5+ times 

 I have not changed my major.  

 

 

I have changed colleges within WTAMU: 

 1 time    

 2 times    

 3 times    

 4 times    

 5+ times 

 I have not changed colleges. 

 Unsure 

 

My current major/department/college is: (a drop down menu was included in the 

Qualtrics survey) 
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APPENDIX B 

IRB APPROVAL LETTER 

March 25, 2014 

Dear Carolyn Doyle: 

Your research proposal titled, “Effects of Having a Departmental Academic Advisor 

on Perceived College” was submitted to the full membership of the West Texas A&M 

University IRB on February 27, 2014 for an exempt review.  The IRB may (i) approve, 

(ii) approve conditionally, or (iii) disapprove proposed protocols and consent forms.  The 

decision of the IRB regarding your proposal was: 

 Approve 

 Approve Conditionally 

 Disapprove 

 

The initial decision of the IRB regarding your proposal was to approve conditionally. The 

requested changes/clarifications you provided to the committee were satisfactory and 

moved your status from conditional approval to full approval.  Congratulations! 

 

Approval is extended for one calendar year.  Should data collection proceed past one 

year, or should you make changes in the methodology as it affects human subjects, you 

must resubmit the study to the IRB. 

 

Assuming all IRB training requirements have been met, procedures involving 

human subjects may now proceed. 

 

Upon verifying your successful completion of all training requirements, an official letter 

of approval from the Graduate School is forthcoming.  Thank you for your cooperation 

with the IRB and we wish you well in your research project.   

    

Sincerely, 

Dr. Gary Bigham, IRB Chair 

X 
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APPENDIX C 

PANEL OF EXPERTS 

 

Lance Kieth, Ed.D. 

Associate Professor of Agricultural Education 

Department of Agricultural Sciences 

West Texas A&M University 

 

Dr. Pablo Pinedo, DVM, Ph.D. 

Assistant Professor of Ruminant Nutrition  

Texas AgriLife Research and Extension Center 

Amarillo, Texas 

 

John Richeson, Ph.D. 

Assistant Professor of Animal Science 

Department of Agricultural Sciences 

West Texas A&M University  

 

Tanner Robertson, Ph.D. 

Assistant Professor of Agricultural Media and Communications 

Department of Agricultural Sciences 

West Texas A&M University  

 

Kevin Williams, Ed.D. 

Assistant Professor of Agricultural Education 

Department of Agricultural Sciences 

West Texas A&M University  
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